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Assessment and Marking Policy 
 

 
Sirius Academy North seeks to implement assessment practices which: 

 Assumes that every student can improve; 

 Involves sharing challenging but achievable goals with students in order to motivate them 
towards producing high quality („beautiful‟) work and make progress; 

 Involves teachers and students in monitoring progress towards targets through reviewing 
and reflecting on assessment data; 

 Involves students in a broad range of assessment practices; 

 Provides constructive marking and diagnostic feedback to inform students of their next 
steps to ensure progression; 

 Gives praise and encouragement to demonstrate that teachers value students‟ work 
through recognizing what they do well; 

 Allows students to build up a realistic picture of their strengths and weaknesses and fosters 
a culture whereby it is acceptable to make mistakes, as they then learn from and remedy 
them; 

 Facilitates the monitoring of the effectiveness of teaching and learning; 

 Informs planning for progression; 

 Provides a record of past interactions for outside audiences; 
 
Assessment Procedures (see also Appendix 1) 

 At the start of the year, all students will be given an end of year target, based 3 levels 
progress. These targets must be shared with students. Stickers presenting this information 
(produced centrally) should be visible on students‟ books. 

 Stickers should identify historic and current levels as well as targets, being updated 
following every learning cycle. 

 Detailed diagnostic marking should be completed at least twice per learning cycle. This 
could be based on written, practical or multimedia work as appropriate. For KS4 courses, 
some assessments will need marking according to the instructions of the examination 
board. 

 Diagnostic comments should be made easily available to the students through the use of 
comment stickers (produced centrally). 

 Diagnostic marking must relate to learning (not tasks) and indicate 3 key points: 
o What the student has done well  
o What the student needs to do to improve and progress  
o One thing that the student could address immediately and how to do it 

 

 Provision should be made for students to respond to comments and act upon advice in the 
form of planned “Designated Improvement Time” (DIT). 

 The teacher‟s response should relate to the work undertaken by using the National 
Curriculum, GCSE/BTEC criteria. The final student response should be given a NC sub-
level or GCSE/BTEC sub-grade. The work should be signed and dated. 

 Following each assessment, students should provide their own personal comments 
including remedial actions to demonstrate engagement with the teacher comments. 



 

 

 Assessment must be used effectively to ensure that the individual and groups are making 
at least „expected progress‟ (on the appropriate flight path to achieve their target) as 
indicated by SIMS data. 

 For each piece of work, a copy of the relevant markscheme/assessment/success criteria 
which references levels/grades should be available to all students 

 At GCSE, specification markschemes must be communicated clearly to the students using 
the level descriptors in the draft coursework stage to help students to make progress. 

 Assessment points should be clearly indicated in Schemes of Learning 

 Projects, coursework and final assessment tasks for a unit of learning will be awarded an 
accurate achievement level/grade. This should clearly reflect the assessment criteria for 
the task (stickers are available to speed up the process) and should also include an effort 
grade. 

 All summative assessment grades should be moderated within departments (and across 
departments for projects) prior to data collection 

 
Marking Procedures (see also Appendix 2) 

 Class exercise books/iPads may be used for note taking, forming ideas, thinking through 
ideas and to practise different skills. This work should be marked at least every 2 weeks so 
that misconceptions are dealt with and used to inform further planning, to assess progress 
and inform pupils of how to improve. 

 Every learning activity need not be marked in detail. At GCSE, for example, we would not 
expect to check notes. 

 Exercise book/iPad marking will require a signature and a date as to when it was marked, 
using record sheets, where appropriate, to acknowledge marking of practical/iPad based 
tasks. 

 Exercise books will also contain peer and self-marking which will guide students in knowing 
what they need to do next to progress. A range of AfL strategies (see Appendix 1) should  
be employed in every lesson and be evident in planning 

 Verbal diagnostic feedback is to be encouraged and when this is given it should be 
acknowledged in exercise books/on record sheets by a brief comment and signed and 
dated. When this occurs a pupil response should be evident in the form of a summary of 
the comments and/or in a specific improvement. 

 Numerical mark or grades on work may be used during marking 

 Every individual spelling, grammar and punctuation error does not need correcting (see 
Appendix 2). A limited number of key words (e.g. high frequency/subject specific 
terminology) should be corrected and students expected to copy the correct spellings. At 
GCSE level, errors should be identified, but students should correct them. 

 
Data Collection Process 

 Summative assessments will be collected in Sims Assessment Manager marksheets in the 
form of Learning Cycle NC sub-levels or GCSE/BTEC sub-grades at 4 points in the school 
calendar for all students in all subjects. 

 Effort and attitude grades along with diagnostic comments will also be collected at the 4 
Learning Cycle points, with interim diagnostic comments collected in between. 

 Learning Cycles are timed to coincide with the end of Project Based Learning cycles, 
statutory KS3 levels collection and mock/predicted GCSE grades. 

 
 



 

 

Celebrating Achievements and Reporting Home 

 Following each Learning Cycle, Progress Summary Reports will be sent home showing 
current and previous assessment grades, end of year targets, effort and attitude grades 
and diagnostic comments extracted centrally from Sims marksheets. 

 Printed copies will be available where requested, otherwise Progress Summary Reports 
will be made available through the VLE. 

 Additional commendations should be frequently given by all teachers. Praise 
letters/postcards/‟mystery student‟ phone calls home should be sent home as appropriate. 

 Exemplar student work and public exhibitions of Project Based Learning/practical/physical  
outcomes should be displayed and celebrated to support learning (linked to „Beautiful 
work‟) at the end of each project. 

 
Monitoring 

 Subject Leaders/SLT should regularly inspect a sample of exercise books or folder-work 
and reporting back their findings to their line manager and to members of staff concerned. 
Monitoring records should be maintained as evidence of this process. 

 Subject Leaders/SLT will undertake „book-look‟/work scrutiny on a regular basis and report 
back their findings to teachers. Where praise is due the Subject Leader will see the 
member of staff concerned. Where there is significant concern a member of SLT will speak 
directly to that member of staff. 

 Monitoring should indicate how assessment information has been used to influence lesson 
planning and in particular, differentiation. 

 A range of formal and informal processes will be used triangulate monitoring including 
peer-moderation, buddying, SLG sampling of folders/books/planning, learning walks, formal 
lesson observations, informal drop-ins, staff peer-evaluations and student and parent 
questionnaires. 

 Evidence of good practice will be stored on the shared drive to provide exemplar material 
to support staff development. 

 
Success Criteria 

 Every student is clearly aware of what the criteria for assessment are. 

 Every student is aware of their current level of achievement, their target level and what they 
need to do to progress towards this. 

 Every student receives written diagnostic feedback at least twice per learning cycle and 
formative feedback at least every 2 weeks with regular opportunities for AfL practices. 

 Parents are regularly informed of students and school progress towards targets. 

 Assessment data is clearly used to inform planning for progress. 

 All students make expected progress. 



 

 

Appendix 1 - Assessment for Learning (AfL) 
 
Assessment for learning describes the assessment processes that take place during teaching 
and learning. Evidence is actually used to adapt the teaching work to meet the needs of the 
learners. 
  
Great benefits can result from teaching students to “learn how to learn” – in other words 
students are included explicitly in their own learning using strategies which show them how to 
diagnose their own strengths and weaknesses and act upon them. 
 
Formative assessment (ie AfL) is to be carried out continually through seeking and interpreting 
evidence for use by students and their teachers to decide where the learners are in their 
learning, where they need to go and how best to get there, therefore helping to close the 
learning gap. 
 
Summative assessment should only be carried out at the end of a unit, project or for a 
Learning Cycle to judge how well a student is performing and reported in terms of sub-grades 
or sub-levels, allowing the Academy to track progress over time. 

Good assessment for learning:  

 Involves sharing learning goals/objectives/assessment criteria with students 

 Aims to help students to know and to recognise the standards they are aiming for 

 Involves students in a range of AfL activities including self and peer assessment 

 Provides constructive feedback that leads to students recognising their next steps and how 
to take them in order to achieve their learning goals/objectives and targets 

 Involves both teacher and students reviewing, and reflecting on, assessment information  
 
As a matter of good classroom practice, we will: 

 

 Share the learning objectives of a lesson: 
o Research shows that, all too often, students have a good surface understanding of 

individual tasks but little sense of purpose of the task and, ultimately, what they are 
required to learn 

o Sharing learning objectives with students helps them recognise what they are trying to 
learn and why 

o We must share the learning objectives to identify what students are going to learn in the 
lesson, rather than what they are going to do 

o We will display WALT (We Are Learning To…) and WILF (What I‟m Looking For is to 
be able to…) at the start of each lesson and refer back to these during plenary/review 
sessions 

 

 Clarify the learning outcomes of each task: 
o Students need to know & recognise the standards they are aiming for 
o It is essential that teachers are clear about their expectations & communicate these to 

students 
o The learning outcome(s) will specify what is expected from the student as a result of a 

task or episode within a lesson 



 

 

o It will explain the criteria for success which should be hierarchical, i.e. have 
differentiated outcomes, so that students can see what they have to do in order to 
„move up a level‟ 

o Expectations/outcomes should be discussed before students start the activity and 
must be referred back to during the course of the lesson and in planned 
reviews/plenaries. 

 
View the process of completing a piece of work to be as important as the outcome 
Model and share ideas of quality with a focus on producing „beautiful‟ work 
Share assessment objectives and marking criteria before commencing a piece of work 

 Involve students in the assessment of their own work and the evaluation of the work of 
others, in relation to specific criteria/Assessment Foci 

 Create an environment where students develop as active learners 

 Enable students to have clear, detailed and focused targets for improvement by providing 
appropriate feedback 

 Adjust teaching to take into account the results of AfL 

 Mark selectively by focusing on the learning objectives. 
 
Practical Examples of AfL: 
Peer and self-assessment using pupil-friendly assessment/exam board criteria 

 Thinking skills 

 Dialogue about tasks rather than monologue 

 Open directed questioning 

 Written frameworks to scaffold, then move towards independence 
Students to annotate and assess pieces of work according to specific criteria 

 Modelling 

 Showing & discussing good examples and bad examples 

 Teacher led discussion against criteria / learning outcomes 

 Diagnostic comments on work 

 Student responses to comments that is focus on “Closing The Gap” 

 Exemplar materials 

 Dedicated Improvement Time (DIT) 
 



 

 

Appendix 2 - Marking 
 
Good marking occurs when it:  

 is clearly related to the aims of the lesson  

 is meaningful for the individual student  

 is used to identify gaps in learning and inform future planning  

 is positive and constructive, with appropriate praise given  

 encourages a fruitful dialogue between teacher and student  
 
Our marking should include:  

 supportive verbal and written feedback  

 displays of students‟ work to show the standard that is expected  

 the date, title and learning objective (WALT - recorded by the students where appropriate)  

 comments that relate to the planned learning objectives, recognition of students‟ 
achievements and indication of the next steps in their learning – using WWW and EBI 
comments and models/examples where appropriate to demonstrate how to improve 

 accurate and robust KS3 NC/APP levels and sub levels/KS4 grades and sub grades 

 time built into lessons for students to reflect on marking and respond to it (DIT) 
 
Approaches to Marking:  
 
Marking should be undertaken as quickly as possible and at least every 2 weeks. Marking 
should sometimes be done in the classroom with a student or a group, so that dialogue can 
take place and areas of difficulty be promptly dealt with. 
It is not necessary to mark every piece of work in detail. Often, a check is all that is required. 
Checking of work simply indicates that work has been seen. It can be done as you move 
around the room through a simple tick. Its principle purpose is:  
 

 to show you are aware of the quality of work 

 to challenge incomplete or untidy work  

 to record an occasional comment 

 to recognise outstanding effort  

 to identify pupils who may need more help or challenge 

 to identify interventions needed to help students make better progress 

 
Students and parents both need to see evidence of marking. Marking should be 
acknowledged by a teacher signature and date when completed. 
 

 Different foci will apply to different pieces of work.  

 Selective self-marking by students and peer assessment should be encouraged (the 
accuracy of marking should be checked and a written acknowledgement should be made 
by the teacher afterwards)  

 Levels/Grades awarded at the end of a piece of work have their place, but should not 
dominate. Students should be taught to reflect on and respond effectively to teacher 
comments 

 Correcting every mistake can be demoralising 

 When written comments are made by teachers, questions are sometimes usefully 
employed which the child should then be expected to write an answer to, e.g. What other 



 

 

ways are there to start a sentence effectively?  Questions can also be fairly open-ended to 
prompt a reflective response, e.g. What do you think about…? What would happen if…?   

 Time should be allowed for students to reflect on teachers‟ written comments  

 Teachers should write legibly and model good practice – please check to ensure your 
spelling, grammar and punctuation are correct too 

 When marking, staff should note where students are missing important notes handed out 
in lesson time. Instruction to obtain such notes should be given. Also, note if work has 
been completed using iPads/ICT/IWB (may required a marking record). 

 
The Marking Process 

 Before a piece of work is undertaken, students should be clear what is going to be 
assessed when the work is marked.  

 During a piece of work, over-marking should be avoided. It is more realistic that a student 
will benefit from the targeting of two or three key points for learning.  

 After a piece of work, a brief comment should be written which is motivational and 
personal and targets a specific area for improvement/offers guidance on how to achieve 
the next level or grade. Using WWW and EBI is an effective tool. 

 Where appropriate, teachers should indicate clearly which assessment criteria have been 
met.  

 Before the next piece of work is undertaken, it is sometimes appropriate to revisit the 
targets from the previous piece of work  

 
Spelling and Grammar 

 A limited number of key (e.g. high frequency) words should be identified for correction by 
being underlined and written out in the margin by the teacher, or by being circled, if it is 
intended that the student will self-correct.  

 Spellings should be corrected using the LOOK COVER (SAY) WRITE CHECK method.  

 Sometimes pieces of work can be marked with no reference to spellings: the focus can be 
on something else.  

 Students should be encouraged to „have a go‟ and not be restricted by the need to spell all 
words correctly at the drafting stage of a piece of writing, which inhibits the creative 
process. 

 Marking/target setting should not be overly focused on spelling and presentation. Targets 
should be set on key areas for skills development, e.g. purpose and organisation in a 
piece of writing  

 
Marking Symbols 
Teachers should use the following standard symbols when correcting students' work: 
 

0 - Circle incorrect or missing punctuation points  
Sp - Incorrect spelling  
we was wrong - Underline a word or phrase showing grammatical mistake  
λ - If something missed out  
? - Meaning unclear  
// - New paragraph  
Cp - Capital Letter  
pn - Punctuation 

 


